INTERVIEW SKILLS-being able to talk about yourself and highlight your appropriate skills in the context of a job's requirements in what is often a stressful environment-is critical to a job seeker's success in obtaining employment. One needs only to glance at the business section of any bookstore to find a wealth of self-help books on topics related to landing a job. A standard business school curriculum often incorporates lessons on how to conduct a job search, including business interviews. However, these lessons are usually part of another course-business communications early on and perhaps a capstone class closer to graduation.
Learning interview skills takes time. In addition to classroom lectures and discussions, students must have the opportunity to practice their skills in a mock interview activity, usually a time-consuming activity. When teaching interview skills is not a primary goal of the class, it is almost prohibitive to provide the time necessary to conduct mock interviews in the classroom.
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developed a round-robin mock interview activity that provides ample opportunities for learning during one 75-minute class period. Once the class has been divided into "teams" that travel to different interview stations, each student is interviewed once, observes interviews of the other teammates, and participates in multiple feedback sessions. As a result, a great deal can be learned in only a short period of time. Although this strategy is not a panacea, classroom testing of the activity suggests that it is easily adaptable to different classroom settings and that student confidence is boosted. The activity was initially used in two sections of an economics senior capstone class. Since then, it has been used in several other classes with the same resultant success.
The following discussion begins by reviewing relevant literature. Second, we outline the process of designing and implementing the round-robin mock interview activity. Finally, we discuss feedback from students' self-assessment, highlighting the nature of what students learned and the success of the activity.
THE IMPORTANCE OF TEACHING SKILLS VIA THE MOCK INTERVIEW
A review of the relevant literature supports the importance of teaching students how to interview (Maurer, Solamon, Andrews, & Troxtel, 2001; Moynihan, Roehling, LePine, & Boswell, 2003) , especially women (Teague, 1992) . Much research also underscores the value of using applied learning approaches for subjects that require the fostering of a deeper understanding of the subject matter (A. Y. Kolb & Kolb, 2005; D. A. Kolb, 1984; Leonard, 2004; McKeachie, 1999; Stephen, Parente, & Brown, 2002) .
Interviews are one area where active learning techniques are especially helpful. Smith and Glover (2002) described a successful active learning technique designed to teach job application and personnel selection skills. Their assignment paired a simulation activity (mock interviews) with a written assignment as students acted as interviewers and interviewees to learn how to conduct an employment selection interview and how to successfully interview to gain employment. Sligo (1994) detailed an assignment that teaches students how to be better job selection interviewers through a series of three progressively demanding interview scenarios where students rotate role-playing duties so each has the opportunity to participate as the interviewer distribution.
and interviewee. The activity enables participants to gain insights to both sides of the interview process (interviewer and interviewee), raises awareness of the weaknesses of most interviewers, provides opportunities for improvement with each interview, and delivers much learning in a fun environment. Rikard and Senne (1996) explained how to take the mock interview even closer to a real-life experience. In their exercise, senior physical education majors were paired with school principals in a mock-interview situation that replicated an actual job interview. This exercise provided each student with the opportunity to practice answering real interview questions and to develop a better understanding and knowledge of the interview process.
The round-robin mock interview activity described in this article prepares students for the job search. By using an active learning technique, students are able to practice knowledge learned in the classroom, and they receive immediate feedback to maximize learning.
PLANNING FOR THE ROUND-ROBIN MOCK INTERVIEW
The round-robin mock interview process involves small groups of students traveling together to multiple interviewing stations in a single class period. One student interviews while the others observe. Interviewers conduct a 10-to 15-minute interview and provide feedback to the small group as a whole. In one class period, students can participate in one interview and observe two or three more. This allows for a great deal of learning in a short period of time.
The round-robin mock interview process is easy for an instructor to adapt to his or her own classroom setting. There is a small amount of preparation and organization that must be done in advance, addressing the need for a schedule, set of locations, and carefully selected interviewers. Students must also be adequately prepared so that the process is constructive and be given the opportunity to reflect on the activity through self-assessment.
Determining Time and Numbers
The first decision to make is how many mock interviews can be conducted during the allotted class time. Clearly, it is important to allow each student an opportunity to interview. And it is helpful to have distribution. groups travel to as many different interviewers as possible. But it is also important to allow time for feedback, because that benefits all members of the group.
This activity was first designed for a capstone class that lasted 75 minutes. As a result, it was determined that each group could participate in three mock interviews during the class period. Each mock interview would be allotted 20 minutes-14 to 15 minutes for the interview and 5 to 6 minutes for feedback and discussion. The remaining time allowed groups to travel from one location to the next within the same building.
To get the maximum learning out of this activity, groups needed to be relatively small. With three time periods, each interview group could consist of three students, allowing each group member to participate as the interviewee once and observe two other interviews. (Note that larger classes would require more interviewers; and it is possible to have a fourth interview time period, if needed, by having students report directly to their first interview instead of to the classroom.)
To maintain organization, students and interviewers were provided with a chart illustrating the time schedule and how groups would rotate from room to room (see Table 1 ). The chart also provided the names of interviewers and their locations. Students who participated as the interviewee during each round are highlighted in bold.
Recruiting and Preparing Interviewers
With five interview groups, it was necessary to find five interviewers. Interviewers were recruited from the university and local business community. People with experience conducting job interviews were selected to ensure that the exercise would be as real as possible. Care was also given to select people with different backgrounds and personalities to allow the students to experience a variety of different interview styles. Some interviewers had very informal interview styles, whereas others were very structured and less personable.
Interviewers were provided with the job description (see Appendix A) for which they were interviewing and with some suggested questions appropriate for this position. Interviewers were instructed on how to divide their time between interview and feedback. Interviewers were also asked that they involve the entire team when giving feedback to the interviewee. Because time was limited, interviewers were not provided with a formal evaluation rubric.
distribution.
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However, this could easily be added to the process, and subsequent round-robin experiments with other classes have successfully employed such an evaluation tool.
Preparing Students
So that they could prepare for their interview as they would in the real world, each student also received a copy of the job description chosen for this activity a few class periods prior to the day of the interviews. The job description was developed specifically for the activity and described a position appropriate for entry-level economics majors. (Note that the company was fictitious.) One class period was used to discuss general interview techniques, common interview questions, how to research a company, and how to mentally prepare for an interview. Students were assigned related articles to review on their own time. Students were instructed to bring copies of their résumés and to present them to their interviewer.
Preparing Locations
On the day of the mock interviews, each interviewer was assigned to a separate room-in most cases these were offices, conference rooms, and lounges (due to lack of classroom availability during peak instructional hours). During the interview, the student being interviewed sat across a desk from the interviewer, and the observing students sat to the back of the interviewee so as not to distract him or her. (It is important to communicate the importance of this room arrangement to the interviewers. If not, chairs get moved and the setup is compromised.) To keep the teams on schedule, the instructor knocked on doors, indicating when it was time to change rooms. Students traveled from room to room in their groups.
Providing Feedback and Self-Assessment
Timely feedback is crucial to facilitate student learning. At the end of each interview, the interviewer provided verbal feedback to the student interviewee. Student observers also participated in the evaluation and discussion. Interviewers were not provided with a grading rubric because we wanted students to hear each individual interviewer's unique evaluation. However, as mentioned, another class subsequently conducted this activity and provided interviewers with a grading rubric. This allowed the instructor to standardize feedback and to fairly evaluate each interviewer's comments to provide an equitable grade to each student. After the mock-interview activity, students completed a selfevaluation (see Appendix B) of their experience. This allowed students to reflect on the activity and on their own performance. Students were required to bring the evaluation to the next class period, forcing them to complete the assignment in a timely manner.
LEARNING OUTCOMES: RESULTS OF STUDENT SELF-ASSESSMENT
By the end of a single class period, each student participating in the round-robin activity had participated in three interviews-once as the interviewee and twice as an observer. Not only could students learn from participating in a job selection interview, they could learn from watching two other interviews. Because students were involved in three different interviews, they were exposed to different interviewing styles. This allowed them to compare and contrast how each interviewer's style affected the interview situation. In addition, students had an opportunity to benefit from participating in the evaluation and discussion that followed each interview.
Results of the self-assessment suggest that students took the activity seriously and felt that a great deal of learning took place in a short period of time. In general, students felt that participating in this activity increased their confidence in their ability to interview. Their comments indicated that they enjoyed the activity, were able to distribution.
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identify their strengths and weaknesses in interviews, and were able to identify changes that they would make in their interviews in the future.
When asked to report on their change in level of confidence (see Question 7), 6 of 21 students (29%) reported that their confidence was increased tremendously; 13 of 21 students (62%) reported that confidence increased somewhat; 1 student reported no impact to the level of confidence, and 1 student reported a decrease in level of confidence.
When asked how they felt about their performance in the roundrobin mock interview activity (see Question 1), most students commented positively and seemed to have learned from the experience. Student responses include the following:
• "I think I performed well in today's mock interview. I got excellent feedback from Mr. Dame and my classmates, and I felt confident throughout the process." • "I felt my performance was strong and it helped to add some confidence while helping me realize some areas in need of improvement." • "I felt that I did a good job during the interview. I feel that I have a couple of things to work on before I go to a real interview. Overall I feel that with my past work experience, I have the confidence and experience to do well at most interviews."
However, even those who were not satisfied with their performance indicated that they had learned from the experience:
• "I was not as prepared as I thought I was. The questions that Dr. Bayless asked me completely caught me off track and made me realize that I need to do more research before going for an interview."
After the round-robin mock interviews, students developed a good perspective on the strengths and weaknesses of their performance. When asked to identify areas needing improvement, their answers varied, ranging from needing to prepare more thoroughly with research on the position and company to calming nerves and sitting still. One thing was evident: They all were able to evaluate themselves honestly. As a result of this activity, many indicated that they would continue to work on improving their skills.
A strength of this activity is that students benefit from exposure to three different interviewers with different styles and characteristics. When asked what they observed about the different interview styles of distribution.
the three individuals (see Question 3), their answers indicated that they learned that individual interviewer personalities, as well as the interviewer's experience in conducting interviews, can make a big difference in the interviewee's experience.
• "The first interview that I did seemed very different from all of the rest.
My • "I noticed that some of the interviewers were more chatty and that some were more concerned with asking about how much the person knows about the company and what they can offer while other interviewers gave scenarios for the interviewee to discuss to get a better idea of the person's personality." • "That everyone has their own distinct style based upon the way they greet you, their tone, their demeanor during talking and their overall acceptance of your answers. I feel it is important to relate to each different interviewer since one was very casual and the other two were all business."
When asked what changes or new approaches they would incorporate into their interview technique (see Question 5), most students provided an answer that demonstrated that the activity was a valuable learning experience:
• "More initiative to volunteer more detailed answers that could answer other questions and lead to better questions for them to want to be interested in me more and want to learn more about me." • "I will approach another interview by trying to elaborate more on my skills and the dreaded 'Tell me about yourself' question along with a better attempt to 'control' the interview." When asked what they were going to do to further prepare for the job market (see Question 6), several students indicated that they felt prepared. Those who did not stated that they would go to the career center, participate in additional mock interviews, and continue to practice.
CONCLUSIONS
Conducting mock interviews in the classroom so that each student's learning is maximized is often a time-consuming process and difficult to schedule. This activity-conducting interviews in a round-robin style-enables each student to complete a mock interview during one class period. Moreover, because each student also observes his or her teammates being interviewed, this activity maximizes student learning in a relatively short period of time. Round-robin mock interviews are also relatively easy to plan and schedule so they are not a burden to the professor. And because the activity is conducted during one class period-a minimal time commitment-it is also easy to recruit business professionals to act as interviewers.
Student feedback from the process was positive. Students indicated that they learned from the experience and gained a good perspective on the strengths and weaknesses of their performance. They also were able to identify areas that need improvement and develop specific ideas of how they might change their interview technique. In addition, students indicated that the exposure to different interviewers and interview styles was beneficial. Overall, the activity was well received and the students' confidence increased.
